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Using hierarchical models of studying
to evaluate the character of
student's study activities.

The present study is part of a larger, on-going, research project
investigating the  underpinnings of students’ study activities and the
relationship between these study activities and academic achievement
(Thomas & Rohwer, 1987). Our over-riding goal is to delineate the
processes underlying the development of students’ self-directed learning
activities and the conditions recessary to prompt and support proficiency
in studying.

This paper presents some preliminary results from an instrument we
have developed to measure students’ engagement in various classes of
study activities. The instri.ment, called ihe Study Activity Questionnaire
(SAQ), is based on hierarchical models of the cognitive processing and
effort management activities involved in academic studying.

Framework

As a starting point, we view study ability, and the conditions
surrounding the manifestation of that ability, in developmental terms. This
perspective allows us to see how the construct of study ability emerges,
that is, how it becomes more evident and differentiated as an individual
devclops and gains experience. This process is presumed to be affected by
the interaction of the student's capabilities and dispositions, on the one
hand, and the nature of his/her learning experiences, on the other (Brown,
Bransford, Ferrara, and Campione, 1983).

We view the coastruct of self-directed learning ability as developing
and progressing through several, wumulatively-ordered levels. We propose
two hierarchical models: Cogniti.. and Effort Management. These models
emphasize the cumulative nature of study ability.

The cognitive hierarchy presents four levels of stedy-skill
development: Basic Encoding Activities, Selection Activities, Integration
Activities and Extension Activities. The activities are ordered in terms of
the cognitive complexity required to successfully perform them. A
cumulative pattern of development is proposed. That is, each higher level
activity emerges as an individual's competence at each lower activity level
is attained. A detailed description of these models has been given in
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Thomas, Rohwer, and Wilson (1989). The proposed cognitive hierarchy,
which is the focus of this paper, is displayed in Figure 1.

Insert Figure 1

The hierarchical levels are ordered in two senses. First, each of the
higher level activities presupposes and "operates” on the products
produced by each of the lower-level activities. For example, in the
cognitive hierarchy, a student must encode information (Basic Encoding)
before he/she can select some portion of it for further study (Selection).
Moreover, the nature of that selection depends on the - re of the
encoded products. )

Seconr, the activity levels are hierarchically ordered inm the sense
that each higher level activity is cognitively more complex than each of the
lower level activities. Activities which are less complex and less generative
in nature are located at the bottom levels of the hierarchy (e.g., Basic
Encoding Activities) and the more complex, more generative activities are
located at the top levels (e.g., Extension Activities). Thus, a more developed
study-ability is presumed to Ue required to successfully engage in higher-
level activities.

It has been shown for example, that older and more expert students
are more likely than younger or less expert students to engage in Basic
Encoding activities that involve comprehension enhancement, (e.g., Franks,
Vye, Auble, Mezynski, Perfetto, Bransford, Stein, & Littlefield, 1982).
Similarly, it has been shown that expert and more able studiers are more
capable at engaging in selective allocation activities, such as identifying
important, difficult, or criterion-relevant parts of text material (e.g., Brown
& Smiley 1978; Meyer 1984). In addition, it has been shown that more
able studiers compared to less able studiers integrate information more
extensively (e.g., Bransford, Stein, Shelton, & Owings, 1981). And finally, it
has been shown that more able studiers compared to less able studiers are
more capable at extending information to new or different subject matter
areas (e.g., Meyer, 1987).

The above evidence suggests that a developmental progression
occurs. However, the evidence is lacking for an over-riding framework in
which to view continuity or discontinuity in study-skill development. Thus,
there is a need for a comprehensive study which investigates the
hierarchical nature of study-ability development.
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One of the goals of the present study is to identify a range of study
activities which serve to define the domain of academic studying.
Identifying this range of activities is necessary in order to systematically
investigate how and why individuals vary in their proficiency at studying.
The levels of study activities specified in the hierarchical model represent
prototypical classes of study activities across the range of the domain.
These classes of study activities vaiy on a difficulty continuum, with each
higher-level activity increasing in cognitive processing complexity or
knowledge base requirements for successful performance. In this way, the
model attempts to define the domain of academic studying.

In addition to the major study activity levels just described, the
model also proposes several other components or dimensions which affect
proficiency in studying. In the ccgnitive hierarchy, three dimensions are
proposed. Each of these dimensions are represented within each of the
principal activity levels. The Initiative dimension, refers to the source of
the decision to engage in the principal study activity. Students’ decision to
engage in a study activity may be self-initiated (i.e., Proactive), an
opportunistic respense to cues (i.e., Reactive), or a response to external
requirements {i.e., Receptive).

The second dimension presented in the model refers to the type of
knowledge product students focus on while studying. For example,
stucents’ selective processing activities may focus on low-level information
products (facts, and details), middle-level information products (terms and
definitions), or high-level information products (principles and
generalizations).

The third dimension presented in the model (called Memory
Augmentation) refers to the nature of the cognitive operation used to
make information more memorable. This dimension ranges from the use of
little or no memory operations, to the use of generative and constructive
memory operations. '

Method

Instrument Development

The Study Activity Questionnaire (SAQ) was designed to assess
students’ study-activity engagement across the range of activities specified
in the Cognitive and Effort Managcment hierarchies. The SAQ was designed
to elicit from students information regarding their engagement in the
specific activities within multiple study "contexts"”. Item types associated
with different levels and dimensions of the hierarchies were constructed
for (1) routine studying (doing reading assignments, reviewing on 2
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routine basis) and (2) tes: preparation (in-class test review and
autonomous test reviewing). The SAQ was designed to accommodate the
possibility that students engage in a variety of activities to accomplish a
given purpose and carry out these activities at various times and in
various contexts. For example, students may seek to improve their
memory for course material through rehearsal, notetaking or the
construction of mnemonics. Further, students may aitempt to improve
their memory for course material at different times and in different ways,
e.g., while reviewing the assignment on their own versus during a teacher-
led review session.

Procedure

Administration of the SAQ

The SAQ is administered on a microcomputer. The computer version
of the SAQ presents a sequence of items “tailored" to each student. A
complex branching and stopping design is used to ensure that students
answer follow-up questions only when it is appropriate to do so. That is, if
the student answers positively to performing a study activity then he/she
is given a series of follow-up questions regarding that particular activity
level. Using this “tailored testing” design ssrves to increase the probability
that each student is measured more precisely in the range of their ability.

Figure 2 presents an example sequence from the "Test Preparation /
Autonomous Reviewing" context. Students are asked first if they engaged
in a particular study context (studying for the test outside of class). If they
answer "Mo," they exit to a different context. If they answer "Yes," they are
presented with Screen #1. In Screen, #1 the student is asked to rate the
first activity statement, which is highlighted in bold print with an arrow
(i.e., Basic Encoding activity level) using the scale at the boitom of the
screen. As the student rates each activity-statement, that statement
becomes de-selected and the next activity statement becomes highlighted
(see "Selection", Screen #2). This procedure continues until all activity
statements on the screen have been rated. After a student rates each of
the activity statemeats, he is given a series of follow-up questions specific
to those activities levels which were positively rated. For example,
foliowing the sequence in Figure 2, if the student indicated that he engaged
in Selection activities then he/she was given an Initiative follow-up
(Screen #3) and a Knowledge Product follow-up probe (Screen #4). If the
student did not indicate that he/she engaged in Selection activities, then no
follow-up question for Selection would be presented. The computer keeps
track of all of the student's responses and applies the branching and
stopping rule for each response.

Study Activities Questionnaire based on hierarchical models of studying. Page 5
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Insert Figure 2

ample

The SAQ was administered to 235 students enrolled in 14 General
Biology courses at seven high schools around the greater San Francisco Bay
Area. The schools and courses were selected to yield a diversity of student
populations, yet comparable subject-matter coverage and testing practices.
Detailed curricular information was also gathered on each of these courses.
Students were administered the SAQ individually on a micro-computer
during their regular biology-course time period. The students were asked
to answer each question on the SAQ with reference to how they studied for
their biology class.

RESULTS

The results section will provide a descriptive analysis of students’
reported study engagement, that is, the kinds of things students do while
studying and learning academic material. The data will be presented in
two main sections. The first section will describe students' study activities
while reading the assigned reading for the first time --"Routine Study"
context. The second section will describe students' study activities while
preparing for the test outside of class --"Autohomous Reviewing / Test
Preparation” context.

I. Routine Study Activities

The data presented in this section represents students' self-reports
regarding their routine study activities, e.g., when they read the
assignment for the first time.

A) Amount of time engaged in studying.

1._Total time studying. Students were asked to indicate how many
days a week and how many hours per day (in 1/2 hr units) they typically
spent studying for their biology course outside of class. The results are
presented in Table 1. The top part of Table 1 displays the number of days
per week typically engaged in studying. The results show that 32% of the
students spent 3 days per week studying biology, twenty percent (20%)
spent 4 days per week, 16% spent 5 days per week, and 12% spent 2 days
per week. Only a very small proportion of the students indicated that they
never studied on a routine basis (i.e., 1% of the students indicated that
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they never studied). Overall the students spent an average (i.e., mode) of 3
days per week studying for their biology course (SD = 1.25 days per week).

Insert Table 1.

The bottom part of Table 1 presents the number of hours per day the
students spent studying biology outside of class. The results show that 31%
of the students indicated that they spent at least 1/2 hour per day, 32%
spent 1 hour per day, 18% spent 1.5 hours per day, 6% spent 2 hours per
day, 5% spent 2.5 hours per day and 1 % spent 4 hours per day studying
biology. The mode for the sample is 1 hour per day.

It should be noted that (a) "studying" means all outside-of-class
activity associated with the course, including doing homework exercises,
and (b) students who indicated they studied for 1/2 hour per day may
study for less than 1/2 hour.

2. Allocation_of total study time. After indicating the total amount of

time spent studying per week (i.e., the number of days per week and the
number of hours per day), students were asked to divide their total time
per week into the O activities listed in the left column of Table 2.

Insert Table 2

The 6 activities are listed in order of the proportion of students who
engaged in the activity. The majority of students, 86% allocated their time
to "Doing homework" exercises. In addition, these students indicated that
they studied the homework assignment an average of 40 minutes per
week. A little less than half of the sample, 46%, indicated that they
allocated their study time to "Reading" the assignment. These students
averaged approximately 33 minutes a week on this activity. Twenty-six
percent (26%) of the sample indicated that they allocated their time
toward the "Preparation of study materials (e.g., notes, outlines, charts),"
for an average of 34 minutes a week. Eighteen percent (18%) indicated that
they "Reviewed the .zxtbook or study materials they developed" (an
average of 34 minutes a week average for these students). Only a
relatively small p.rcentage of students indicated that they allocated their
time in activities 5 and 6, "Reviewing teacher made handouts” (12%) and
"self-testing" (10%). Students indicated that they spent an average of 30
minutes a week on each of these activities.

Another way to view the data is to calculate ine total amount of time
the students spent stndying and the percent of that total time allocated to
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studying in each category. The last two columns in Table 2 give these
percentages. As can be seen, students allocated approximately 50% of their
total time studying per week toward "Homework" exercises. In contrast,
the other categories each account for less than 20% of students' study time.
"Reading” accounts for only 18% of the total study time, "Preparing study
materials, (notes, outlines, charts)" accounts for 13% of the total time,
"Reviewing the text or study materials developed by the student" accounts
for only 9% of the total time, "Reviewing teacher made handouts" accounts
ror 5% of the total time, and engaging in "self-testing" accounts for 4% of
the total time.

B) Information Processing Activities

The next two sub-sections discuss the kinds of information
processing activities students engage ir while studying on a routine basis.
First we look at the kinds of activities students engage in while reading the
assignment for the first time. Next we look at the focus of students'
cognitive efforts.

1) Kinds of activities preformed while reading the assignment.
Eighty-seven percent (87%) of the students in this sample indicated

that they read or skimmed the assigned reading as part of their routine
stuadying. The kinds of activities used while routinely reading and the
proportion of students using these activities are presented in Table 3. The
results show that a little over half of the students (51%) reported that they
"Just read”, 32% "Skimmed before reading”, 30% "Took notes while
reading”, 13% "Highlighted information while reading"”, and 5% "Skimmed
instead of reading".

Table 3.

2) Focus of cognitive activities,

The focus of students' cognitive activities will be discussed with
reference to four aspects of the hierarchical model (presented in Figure 1).
First, data regarding the frequency with which students engage in the
various study activity levels will be presented. Second, data regarding the
nature of the initiative to engage in each of the activity levels will be
presented. Third, data regarding the kind of knowledge product students
tend to focus on while studying will be presented. And finally, data
regarding the kind of memory augmentation operations students engage in
while studying will be presented.

Engagement in the hierarchical levels Students were asked to rate,
how accurately each of the hierarchical study activities (i.e., Basic Encoding,
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Selection, Integration and Extension) described what they did while
reading the assigned reading (i.e. routine studying). The proportion of
student responses to each of the activity levels is presented in Table 4 and
Figure 3.

Students' pattern of responses regarding the strength of agreement
to the four levels of study activities confirms the pattern of responses
expected from the hierarchical model. That is, students agree more
strongly to performing lower-level activities than higher-level activities,
and conversely, they disagrec more strongly to performing the higher-
level activities than to the lower-level activities.

Insert Table 4, Figure 3

Table 4 and Figure 3 show that for Encoding activities, 21% of the
students endorsed the strongest positive alteraative “Very much like me".
In addition, a little over half (54%) indicated a positive agreement "Like
me," 24% indicated a marginal agreement "Somewhat like me", and 1%
stated that Encoding ac:ivities were "Not at all like me".

The response pattern at the Selection level is similar to the response
pattern at the Encoding level, however, two notable changes occur.
Whereas the proporti n of "Very much like me" responses is the same at
both the Selection and Encoding levels (21% and 21%), there is a decrease
in the proportion of students who endorse the "Like me" category at the
Selection level (from 54% at Encoding to 46% at Selection). In addition,
there is an increase in the proportion of students who endorse the
"marginal” category “"Somewhat like me" at the Selection level (24% at
Encoding to 30% a Selection). The changes are in the expected direction. In
general however, aluiost all of the students (99% to 97%) report engaging
in Encoding and Selection activities at least somewhat while reading for the
first time.

The pattern of response at the Integration level is quite different
than the two lower hierarchical levels just described. At this level only 8%
of the students endorsed the strongest posiive response alternative "Very
much like me" and less than a quarter (23%) of the students endorsed the
"Like me" response alternative. In addition, the majority of students (52%)}
endorsed the marginal category "Somewhat like me", and 18% of the
students reported that Integration activities are "Not at all like me". Thus,
at the Integration level, a dramatic change occurs in the pattern of
students’ responses. Specifically, chere is a shift away from engaging in

Oy Activities Questionnaire based on hierarchical models of studying. Page 9
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Integration activities compared to the level of engagement in Selection and
Encoding activities.

The pattern of responses just described for the Integration level
appears to increase in intensity at the Extension level. At this level 32% of
the students indicated that they did not engage in "applying the material
to things outside the course”. In addition, 42% endorsed the marginal
category "Somewhat like me". Furthermore, only 16% indicated the "Like
me" alternative, and 10% indicated the "Very much like me"” alternative.

Another way to view the dramatic shift in response patterns across
the hierarchical levels is to compare the two more positive response

(3
e

alternatives ("Very much like mc" and "Like me") to the two more negative
response alternatives ("Somewhat like me" asd "Not at all like me"). Table
5 presents this data.

Insert Table 5

Table 5 shews that at the two lowest levels of the hierarciy
(Encoding and Selection), the majority of students report a rather strong
endorsement of using these activities during first time reading. In contrast,
at the two higher hierarchical levels (Integration and Extension), the
majority of students report either no use, or little use of, these higher level
activities during first time reading.

Initiative To Engage in Cognitive Processing Activities  The next set
of questions given to the students had to do with the source of their
initiative to engage in the various study activities. For example, the
students who indicated that they engaged in Selection activities wwere
asked, "What prompted you to concentrate on finding the important
information?" Students who indicated that they engaged in Integration
activities were asked, "What prompted you to relate ideas to other ideas in
the reading?" Students who indicated that they engaged in Extension
activities were asked, "What prompted you to focus on applying the
material to things outside the course?”

The response alternatives provided to the Initiative question (as
shown in Table 6) were constructed to define a graded-response
continuum from less self-initiated kinds of prompts {(for example,
"Features of the text") to more self-initiated kinds of prompts (fo. example,
"I used my own judgment in deciding to find important material"). The
results are presented in Table 6.

Study Activities Questionnaire based on hierarchical models of studying. Page 10
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Loc .g first at the Selection initiative responses at the top of Table
6, it can be seen that two response alternatives were endorsed most
frequently: 1) "Features of the material (e.g., bold headings tities, etc.)";
63% agrced, and 2) "I used my own judgment in deciding to find important
material"; 59% agreed. The other three alternatives by comparisor
received very few endorsements (e.g., 16% endorsed: "Teacher told us tnat
we should concentrate on finding the important material," 12% endorsed:
"Teacher hinted tha. we should concentrate on finding the important
material," and 12% endorsed: "I could tell from the text we shouid
concentratt on finding the important material."). According to the data
then, students report that they are prompted to engage in Selection
activities primarily because text features cue them or because they "use
their own judgment."

Insert Table 6

The pattern of responses for students given the Integration follow-
up is presented in the middle part of Table 6. As can be seen, the most
frequently chosen alternative (65% endorsement) was, "I used my own
judgment in deciding to relate ideas to other ideas in the reading." This is
the suif-initiated alternative. The next most frequently chosen alternative
was "The text or other materiai stated that I shouid relate information,"
(28% agreement). Alternatives #3 and #4, received very few endorsements
(13% and 15% agreemert).

The pattern of responses observed for the Integration prompt is
somewhat different from the pattern reported for the Selection prompt in
at least two ways. First, the proportion of students agreeing to the
alternative "used my own judgment" is higher for Integration activities
(65% for self-initiative) than for Selection activities (59% for self-
initiative). Second, the proportion of students agreeing to specific feature
and text prompts is considerably less for Integration activities (28% for
alternative #1) than for Selection activities (63% for alternatie #1). Thus,
at the Integration level, students report using their own iniuative a little
more frequently than at the Selection level.

The pattern of response for students given the Extens.on initiative
follow-up is presented in the lower part of Table 6. As can be seen, the
pattern of response for Extension initiative is very similar to the pattern
just discussed for Integration initiative. More spe-ilically, the most
frequently endorsed alternative is, "I used my own jadgment in deciding
to apply the material to things outside the class" (74% agreed). The second
most frequently endorsed alternative is, "The test, handouts, study guide,

Study Activities Questionnaire based on hierarchical models of studying. Page 11
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stated that applying the material to things outside the course was
important" (25% agreed). Finally, the third most frequently agreed to
prompt is the alternative, "The teacher hinted that we should apply the
material to things outside the course” (18% agreed).

In general, two aspects of these data are noteworthy. First, the
pattern of responses just described indicate that students rather
frequently use their own judgment (i.e., Proactive initiative) in deciding .o
engage in each of the study activities, Selection, Integration, and Extension.
However, the trend across activity levels shows that the frequency of
endorsement to this Proactive alternative is greatesi for Extension level
activities and least for Selection. Second, the results shows that for
Selection activities, students are prompted most frequently by specific
teatures and cues presented in text material, handouts, etc. In contrast, fo-
Integration and Extension activities, such specific cue and feature prompts
are less influential in prompting students to engage in these activities. The
pattern appears to suggest that the initiative for engaging in study
activities becumes more self-initiated and less externally prompted as one
moves up the hierarchical levels.

Knowledge product. Type of information focused on while studying.
The third dimension of the hierarchical model involves the type of
information students concentrate on while studying. For example, students
may focus on lower-level propositions (e.g., details and facts), mid-level
propositions (e.g., definitions and terms), or high-level propositions (e.g.,
main ideas and principles).

The students who reported engaging in Encoding activities were
given the follow-up question, "When you read to get the basic meaning of
the material, what kind of inf~rmation did you conceatrate on?". The
proportion of responses are presented in the top of Table 7. As can be seen
from the tcp of Table 7, students focus on the "Meanings of words and
concepts” (64%) and the "Meaning of senience and paragraphs” (70%). In
contrast, only 7% endorsed the first alternative, "How words are
pronounced”.

Insert Table 7

The middle portion of Table 7 presents the results of stude~ts who
indicated that they engaged in Selection activities while reading the
assignment. As can be seen, stodents indicated that they most frequently
focused on "Main ideas and principles" (75%). In addition, students agreed
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somewhat less to the first two - alternatives, "Details and facts" 59% and
"Defis+iion and terms" 52%.

The lower portion of Table 7 presents the results of students who
indicated that they engaged in Integration activities while reading for the
first time. As can be seen, students reported that they most frequently
concentrated on "Main ideas and principles” (78%). In addition, "Details and
facts" were agreed to by 53% of the students, and "Definition and terms"
were agreed to by 41% of the students.

Memory Augmentation Students were also asked to indicate if
they did anything special to L:lp them remember the material. Fifty-eight
percent of the students responded that the tried to do something special
to make the material more memorable. T :se students were then asked to
indicate what kinds of things they uid while reading to help them
remember. The results from ihese students are shown in the top half of
Table 8. As can be seen, 52% of the students indicated that they
"Concentrated on remembering the important material,” 49% stated that
they "Concentrated on remembering the basic meaning of the material,"
33% indicated that they "Concentrated on remembering the relations. ips
between ideas in the material," and 18% indicated that they "Concentrated
on remembering how the information applies to things outside the course.”

Insert Table 8.

These same students were also asked another follow-up question
regarding how they tried to remember the information. The results are
presented in the lower half of Table 8. As can e seen, 66% of the students
indicated that they tried to remember the information by "Putting the
information in my own words." In addition, 31% indicated that they
"repeated the material word-for-word," 22% "made up a chart/graph or
diagram," and 17% "made up a story/rhyme or image."

II. Autonomous Reviewing / Test Preparation Activities
The following set of data represents students' self-reports regarding
their study activities as they prepare for a test in biology.

A) Amount of time in preparation for the test.

1) Total time preparing for test  Students were asked to estimate the
total amount of time (in 1/2 hour units) they spent studying for the test

Study Activities Questionnaire based cn hierarchical models of studying. Page 13
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outside of class in the week immediately prior to the test day. Table 9
presents the break-down of hours and the percent of student responses.
As can be seen, 13% of the students indicated that they did not spend any
additional out-of-class time studying for the test. Of the remaining
students who did study for the test, 1¥% indicated that they spent .5 hrs
per week, 13% indicated 1 hour, 15% indicated 1.5 hrs, and 10% indicated 2
hrs of test preparation in the week prior to the test. There is a large
decrease in responses above 2 hours. Overall, the most frequently
indicated number of hours (i.e., the mode) was 1.5 hours per week.

Insert Table 9

Table 10 presents the data regarding how students divided their
tota! study time into the 6 activities listed on the left side of the table. The
majority of students, (61% and 60%) indicated that they allocated their
time to one of two activities, "Doing homework"” exercises and "Reading" in
preparation for the test. These students indicated that they allocated an
average of 56 minutes per week to "Doing homework" and 51 minutes per
week to "Reading”.

Insert Table 10

In addition, 45% of the students indicated that they prepaied for the
test by "Preparing study materials (e.g., notes, outlines, and charts)." The
average time per week for this activity was 56 minutes. Forty-seven
percent (47%) of the students indicated that they prepared for the test by
"Reviewing teacher made handouts” or by "Reviewing the text book and
study materials they developed." Students who performed these study
activities averaged approximately 42-48 minutes per week rtespectively.
Finally, 30% of the students engaged in "self-testing”" kinds of activities in
preparation for the test. Students engaging in these activities averaged
approximately 45 minutes per week.

The two columis on the right side of Table 10 give the total number
of hours per week the students engaged in each activity and the
corresponding percent of time devoted to these activities. As can be seen,
23% of the students' total study time was allocated to "Doing homework",
21% to "Reading", 17% to "Preparing study materials (notes, ouilines,
charts)", 13% to "Reviewing teacher made handouts", 16% to "Reviewing the
text book or study material they made", and 10% to "self-testing".

Several observations can be made regarding these data (Table 10) as
they compare to the Routine study time data in Table 2. First, the

Study Activities Questionnaire based on hierarchical models of studying. Page 14
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percentage of students who indicated that they allocated time to Test
Preparation activities is less than the percentage of students who indicated
that they allocated time to Routine studying. However, the total number of
hours engaged in studying is much higher for Test Preparation than for
Routine studying. For Test Preparation activities, the mean amount of time
spent studying across the 6 activities ranged from 45 minutes to 56
minutes. However, for Routine studying the range was 30 minutes to 40
minutes. Second, the allocation of time to each of the 6 activities is more
evenly distributed for students in Test Preparation thar in Routine
studying. For example, students reported that they allocated 50% of their
total time during Routine studying to "Doing homework.” In contrast,
during Test Preparation, students' total study time was distributed more
equally across the 6 activities.

B) Information Processing Activities

The next set of questions have to do with the kinds and focus of
information processing activities students engage in in preparation for a
test in biology.

1) Kinds_of activities performed while preparing for the test

Students who reported that they actually studied for the test were
asked to indicate what kinds of material they used to help them study. The
top of Table 11 gives the percent of students who reported making various
kinds of material to help them study. As can be seen, the large majority of
the sample (78%) indicated that they made "Study notes." A little less than
half of the sample, (45%), reported that they used "Lists of information,"
32% made “"Possible test questions,” 20% made "Outlines," 16% made
"Summaries," 13% made "Diagrams or Tables," 7% made "Flashcards,” and
10% did not make any material.

Insert Table 11

The bottom of Table 11 presents the percentage of students who
reported that they used various kinds of material to review for the test.
Seventy-one (71%) percent of the students indicated that they used
"Reading and lecture notes," 63% indicated that they used "The text or
other reading assignments" and "Homework or lab exercises," 47%
indicated that they used "Study guides or test preparation handouts," and
23% indicated that they used "Study materials that they developed.”

Study Activities Ques{ionnaire based on hierarchical models of studying. Page 15
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2) Focug of cognitive activities

The focus of students' cognitive activities will again be discussed
with reference to four aspects of the hierarchical model (presented in
Figure 1). First, data regarding the frequercy with which students engage
in the various study activity levels will be presented. Second, data
regarding the nature of the initiative to engage in each of the activity
levels will be presented. Third, data regarding the kind of knowledge
product students tend to focus on while studying will be presented. And
finally, data regarding the kind of memory augmentation operations
students engage in while studying will be presented.

Engagement in the hierarchical levels Students’ patiern of
responses regarding the strength of agreement to the four principal study
activity levels is presented in Table 12 and Figure 4. In general, this
pattern is in accord with the expectation of the hierarchical model. More
specifically, students agree more strongly to performing lower-level
activities than higher-level activities, and conversely, they -disagree more
strongly to performing the higher-level activities than to lower-levei
activities.

Insert Table 12, Figure 4

For example, at the Encoding level, 21% of the students responded

with the strongest response alternative - "Very much like me," and 50%
responded with the moderately strong alternative "Like me." Moreover,
25% responded with the marginal agreement altecrnative - "Somewhat like

me," and only 3% indicated that Encoding is "Not at all like me."

The pattern of responses at the Selection level is similar to the
pattern just described for the Encoding level, however, two small changes
occur. First, there is a sight increase in the proportion of "Very much like
me" responses at the Selection level (from 21% at the Encoding level to 28%
at the Selection level). Second, at the Selection level, there is a slight
decrease in the proportion of "Somewhat like me" respcnses (from 25% for
Encoding to 21% for Selection) and "Not at all like me" responses (from 3%
at Encoding to 1% at Selection). However, in general it should be noted that
the vast majority of students indicated a moderate-to-strong endorsement
of the Encoding and Selection activities.

For Integration level activities, the students' response pattern
- changes drastically. At this level, only 7% of the studcats endorsed the
strongest response alternative "Very much like me" and 30% endorsed the
moderately strong response alternative "Like me". However, 44% of the
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students endorsed the marginal response alternative "Somewhat Jike me"
and 19% of the students indicated that Integration activities are "Not at all
like me".

The change in the pattern of responses noted for Integration level
activities increases for Extension level activities. For example, only 6% of
the students endorsed the strongest response alternative "Very much like
me" and only 19% endorsed the moderately strong alternative "Like me."
However, 35% of the students endorsed the marginal alternative
"Somewhat like me", and a relatively large proportion of students (40%)
indicated that Extension activities are "Not at all like me."

Initiative to Engage in Cognitive Processing Activities Students
who positively endorsed either the Selection, Integration, or Extension
activities were asked a specific follow-up question regarding what
prompted them to engage in a specific study activity.

The results to the Initiative question for each activity level are
presented in Table 13. The top of Table 13 gives the percent of student
responses regarding what prompted them to engage in Selection activities.
The majority of students (68%) indicated that they "used their own
judgment in deciding to find the important material® (i.e., to engage in
Selection activities). In addition, a little more than half of the students
(51%) indicated that "Features of the material” prompted them to engage in
Selection activities. The other response alternatives are, by comparison,
less frequently endorsed. Thus, in general, students indicate that their
decision to engage in Selection activities is to a large degree self-initiated.
In addition, students indicate that Selection activities are prompted by
stimulus features of the material, such as headings, outlines, or boldface
print.

Insert Table 13

The middle of Table 13 gives the rcsults regarding what prompted
students to engage in Integration activities. Once again the pattern
indicates that the majority of students (64%) endorsed the self-initiated
response alternative, "I used my own judgment in deciding to relate ideas
to other ideas in the reading." The other alternatives were less frequently
endorsed. This pattern is similar to that found at the Selection level.
However, one major difference occurs. The percentage of students who
cndorsed the first alternative, the Receptive or less self-initiated prompt,
ie., "Text or other material stated that I should relate information to other
information," is considerably less at the Integration level (26%) than at the

Study Activities Questionnaire based on hierarchical models of studying. Page 17
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Selection level (51%). This pattern of response suggests that Integration
activities, compared to Selection activities, are prompted less by physical
stimulus features such as text material. Moreover, the pattern of response
at the Extension level is very similar to the pattern at the Integration level
suggesting that students' initiative to engage in Extension activities is also
self-initiated.

In general, the trend across the activity levels indicates that the
majority of students report that they are self initiators of the various
study activities. However, students also indicate that for Selection
activities, explicit textual cues influence and prompt engagement in this
activity.

Knowledge product focused on while perjorming study activities.
The third dimension of the hierarchical model involves the type of
information students concentrate on while studying.

Insert Table 14

For Encoding activities (shown in the top of Table 14), students
indicated that while studying to get a basic understanding of the
information they concentrated primarily on the "Meaning of words and
concepts” (75%) and the "Meanings of sentences and paragraphs" (65%). In
contrast, the alternative, "How words are pronounced," was relatively less
frequently endorsed (8%).

The middle of Table 14 presents the results regarding the kind of
knowledge product focused on while performing Selection activities. The
results show that while engaging in Selection activities, a large proportion
of students focus on "Main ideas and principles," (71%) "Definition and
terms,” 60%, and "Details and facts" 55%. I

The bottom of Table 14 presents the results for Iqiegration activities.
As can be seen, 71% of the students report that they focus on "Main ideas
and principles”, 52% of the students report that they focus on "Details and
facts", and 46% of the students report that they focus on "Definitions and
terms."

In general, a large proportion of students report that they focus on
all of the various types of knowledge products while studying (except for
the Encoding alternative "How words are pronounced"”). However, the
results indicate that there is a slight trend for students to focus relatively
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more on "Main ideas and principles” than on " Details and facts" or
"Definitions and terms".

Memory Augmentation Students were also asked to indicate if
they did anything special to help remember the marterial. Fifty-two
percent (52%) of the students responded that they tried to do something
special to make the information more memorable. These students were
then asked to indicate what kinds of things they did while studying to help
them remember. The results are presented in the top of Table i5.

Insert Table 15.

The response alternatives given in the top of Table 15 parallel the
four study activity levels in the hierarchical model. The pattern of results
revealed by the students' responses to these alternatives also followed the
basic rend of responses found for the hierarchical study activity levels.
For example, a large proportion of the students (53%) indicated that they
"concentrated on remembering the ba.ic mean}pg of the material"; a larger
proportion of students, 68%, indicated that they “concentrated on
remembering the important material"; a relatively smaller proportion of
students, 36%, indicated that they "concentrated oa remembering the
relationships between ideas,” and a relatively small proportion of students,
12%, indicated that they “concentrated on remembering how ‘he
information applies to things outside the course."

These same studenis were asked another follow-up question
regarding how they tried to remember the information. Once again the
respcnse alternatives, as shown in the lower part of Table 15, were
designed to form a graded response continuum beginning with relatively
less generative and duplicative kinds of memory activities (e.g, "Repeated
information word-for-word") to relatively more generative and
constructive kinds of memory activities (e.g., "Made-up a chart, graph, or
diagram").

The results show that 44% of the students indicated that they
"Repeated words over and over" to help remember information, 61% of the
students "Put the information in their own words" to help them remember,
15% of the students "Made up a story, rhyme or image to help them
remember, and 15% of the students "Made a chart, graph, or diagram" to
help them remember the material.
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DISCUSSION

This paper has discussed the construction of a study activity
questionnaire based on hierarchical models of studying and has presented
some results regarding the characteristics of students' study activities in
two study contexts: Routine studying and Test Preparation.

These results are mainly preliminary and descriptive and as such
represent only a progress report of our current rescarch program. More
sophisticated analyses arz currently underway. Specifically, we are using
an Item Responsc Thecry (IRT) model of measurement, called Partial
Credit (Masters & Wilson, 1989), to analyze the data. These analyzes will
more directly test our assumptions about the hierarchical model. However,
from these preliminary findings several observations can be noted.

First, the data regarding studenis' engagement in the hierarchical
study activities is encouraging. The pattern of responses to the activity
levels is in accord with our model and lends support to the notion that the
underling variable follows the predicted order and direction.

Second, the pattern of responses reported for the Routine context and
the Test Preparation context are similar, however, small differences can be
noted. These small differences may be important to the extent that
students change the character of their study practices in response to
specific contextual factors, goals, purposes, or demands. For example, while
reading the assignment for the first time (i.e., Routine studying) students
may concentrate to a large extent on Basic Encoding kinds of activities, i.e.,
getting an initial understanding of the material. However, at a latter time
atier they have gained an initial understanding, they may concentrate
more heavily on trying to identify the most important portions of the
material which might be on the test. That is, during the Test Preparation
phase of studying, students may focus more on Selection activities. Thus,
the character and nature of students' study activities may vary depending
on the cumulative effects of prior study sessions as well as present context
features. Viewed in this way the hierarchical model may reveal how a
student's progression through a "cycle" of study activities in one context
affects the nature of their study activities in different context.

Finally, it should be noted that the design of the SAQ, as well as the
microcomputer-based administration procedure, appear to have a great
deal of potential for assessment and diagnostics. As a way of increasing the
precision and validity with which students' study behaviors are measured,
the SAQ holds great promise.
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Table 1. Amount of time engaged in Routine Studying.

Number of days a week students typically spent studying for biology outside of
class.

Days per week 1 _3da 4 days

% of student, 1% 6% 12% 32% 20% 16% 1% 6%

Mode = 3 days per week

[ 3

Number of hours ¢ day students typically spent studying for biology outside of
class.

Hours per day None Shr 1hbr 15hr 2hr 25hr  3.0hr 4.0 hr
% of students 0% 31 32% 18% 6% 5% 0% 1%

Mode = 1 hour
N =234
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Table 2 Weekly allocation of total routine study time across 6 study activities.
Routine Studying.

L Number _ Mean amount ~ Total time % of
Study Activities percategory total time
1. Doing homework
% of students 202 86% 40 min * 1135.5 hrs 50%
2. Reading
% of students 108 46% 33 min 49.5 hrs 18%
3, Preparing study
materials (notes, outlines
charts)
% of students 62 26% 34 min 34.5 hrs 13%
4, Reviewing we text
book or study materials
Imade
% of students 43 18% 34 min 24 hry 9%
5. Reviewing teacher
made handouts
% of students 28 12% 31 min 14.5 hrs 5%
6. Testing myself
% of students 23 10% 30 min 11.5 hrs 4%

T. altime
209.5 hrs 1.00

N=234

Table 3. Percentage of students engaging in various kinds of activities while
doing the assigned reading.
Routine Studying.

Kinds of activities done while routinely reading the assignment.

Skimmed Took notes Highlight while Skim instead
Justread  before reading  while reading _ reading of reading Other
%
agreed 51% 32% 30% 13% 5% 5%

N =203




Table 4 Proportion of student responses to the hierarchical study activities.
Routine Studying.
Bas. : Encoding _ Selection Integration Extension
Not at all like me .01 .03 A8 32
Somewhat like me 24 .30 52 42
Likeme S4 46 23 .16
Very much like me 21 21 08 10
Total No. responses 1.00 1.00 1.00 1.00
N =203
Routine Studying / Reading the assignment
100 -
90 -
80
70 - i Very much Like me
60 - ey
i Like me
R of 50 4
résponses L] Somewhat Like me
40 )
30 +k B Not at all Like Me
20
10 4
0 . j B . pid .
Encode Select Integrate Extend
Hierarchical Levels
Figure 3
Percent of student responses tv the hierarchical study activity levels.

Table 5 Level of processing activities during routine studying: A comparison of
the two most negative and the two most positive alternatives.
Routine Studying.

Encoding Selection Integration  Extension

Not at all like me 26% 32% 68% 73%
Somewhat like me
Like me 74% 68% 32% 27%
Very much like me




Table 6 Sources of initiative for students’ engaged in different levels of stuuy
activity . Reutine Studying.

Percentage of student responses regarding what prompted them to engage in Selection activities

Fcatures Teacher told us Toacherhinted  Could tell Used own

of the mat to find import that we should foom the text mdgmgn; chg
% agreed  63% 16% 12% 12%

N=199
Percentage of student responses regarding what prompted them to engage in Integration kinds of
activities.

Text, orother Teachertold Teacher hinted Could tell
material s:.tated ustc nela_te that we should  from text Used own

torelateinfo __information _ relate information torelate  judement _ Other
% agreed 28% 13% 13% 15% 65% 5%

N=171

Percentage: of student responses regarding what prompted them to engage in Extension kinds of
activities while reading the assigned reading.

Text,or other  Teachertold Teacher hinted Could tell
material stated  ustoapply  that we should fromtext Used own
: h . . . T . n h
% agreed 25% 8% 18% 5% 74% 7%

N=137
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Table 7 The kind of knowledge product concentrated on while engaging in
Enceding, Selection, or Integration activities. Routine Studying context.

Zncoding
Percentage of student responses regarding the kind of information concentrated on while studying
to get the basic understanding of the information.

How words are Meanings of Meanings of
pmmnm__mdw:;nw
% agreed 7% 64% 70%

Selection
Percentage of student responses regarding the kind of infcrmation concentrated on while studying
to to identify the important material.

Details/ Definitions/ Main ideas/

facts terms principles Other
% agreed 59% 52% 75% 3%
N=193
Integration

Percentage of student responses regarding the kinds of information concentrated on while engaging
in integration activities.

Details/ Definitions/ Main ideas/
facts terms principles Qther
% agreed 53% 41% 78% 4%

N =168
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Table 8. Memory augmentatlon activities students engage in to help remember
information whiie studying.

Routine Studying context.

Focus of students' memory augmentation level by cognitive level of the study
hierarchy.

Concentrated on Concentratedon ~ Concentrated on  Concentrated on
remembering the rememberingthe  remembering the remembering the

basic meaning _ important material _relationships  how the info applies Other
%
agreed 49% 52% 33% 18% 15%

The percentage of students who indicated how they tried to remember the
information.

Repeated word- Put in own Mage up chart, Made up story/
T-W WOT th image Other
% agreed  31% 66% 22% 17% 21%

N=112




Table 9 Number of hours spent in ¢est preparation in the week immediately prior
to the test day.

Total number of hours per week

None .Shrs 1hr 15hrs 2hrs 25hrs 30hrs 35hrs 40hrs |
% students 13% 11% 13% 15% 10% 6% 6% 7% 3%

45hrs 5.0 hrs S5hrs 67hrs 89h:s 10-15 hrs 16-18 hrs
% students 4% 3% 2% 2% 3% 1% 2%

Mode = 1.5 hours per week
N =232
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Table 10  Allocation of total study time across 6 activities in the week -
immediately prior to the test day.

Number % of Mean amount Total % of
Study Activities of students students _of time hours Time
1. Doing nomework
% of students 122 61% 56 min 116 hr 23%
2. Reading
% of students 120 60% 51 min 103.5 hr 21%
3. Preparing study
materials (notes,
outlines,charts)
% of students 90 45% 56 min 83.5hr 17%
4. Reviewing teacher
made handouts
% of students 94 47% 42 min 65.5 hr 13%
5. Reviewing the text
book or study materials
I made.
% of students 94 47% 48 min 77.5hr 16%
6. Testing myself
% of students 60 30% 45 min 44 hr 10%

Totalh
490 hrs

N =200




Table 11. The percentage of students who indicated that they made various Kinds
of study materials to help them prepare for the test.

Study Lists of Possible Out- Sum- Charts/ Diagrams/ Flash
tes In jon T i i i h 1 Non
%Yes 78% 45% 32% 20% 16% 14% 13% 7% 10%
N =210

The percentage of students who indicated that they used various kinds of material
to review for the test.

Reading Text/other Homewk/ Study guides/ Study materials
1 n readin; 1ab exerci I developed
% Yes 71% 63% €3% 47% 23% 1%

N=210

31




Table 12 Focus of students' study activities during autonomous test review by
levels of the cognitive hierarchy.

. lecii . Extension
Not at all like me .03 M .19 .40
Somewhat like me 25 21 44 35
Likeme .50 .49 30 .19
Yery much like me 21 28 Q7 .06
Total 1.00 1.00 1.00 1.00
N=210
Test Preparation / Autonomous Reviewing
100 -
90
80
70 5 Yery much Like me
o 2l Like me
responses S0

[ somewhat Like me

B Not at all Like Me

g

Select

Encode lntegrat; Extend

Hierarchical levels

Figure 4. Percent of student responses to the
hierarchical study activity levels.




Table 13 Percentage of students indicating what prompted them to engage in the
different study activity levels. Test Preparation context.

Percentage of student responses regarding what prompted them engage in Selection activities

Teachertoldus  Teacher hinted
Features to ﬁnd important  we should find I Could tell Used own
o h A

DI 1] d ld i E e
% Yes 51% 14% 10% 20% 63% 1%
N =207
Percentage student responses regarding what prompted them to engage in Integration kinds of
activities,

Text, orother Teacheriold Teacher hinted Could tell

material stated us to relate that we should fromtext Used own
late infs informati i i 1 i nt th
% Yes 26% 14% 9% 18% 64% 2%
N=170

Percentage of student responses regarding what prompted them to engage in Extension kinds of
activities.

Text, orother Teachertold  Teacher hinted Could tell
material stated  us to apply that we should from text Used own
ly infi infe ly inf i ly info_j ther
%Yes 29% 12% 12% 9% 63% 2%

N = 126




Table 14. The kind of knowledge product concentrated on while engaging in
Encoding, Selection, or Integration activities. Test Preparation context.

Encoding

Percentage of student responses regarding the kind of information concentrated on while studying
to get the basic understanding of the information.

How words are Meanings of Meanings of

pronounczd I nten ph
% Yes 8% 75% 65% 3%
N =189
Selection

Percentage of student responses regarding the kind of information concentrated on while stuaying
to to identify the impo~‘ant material.

Details/ Definition./ Main ideas/

facts terms principles Other
% Yes 55% 60% 71% 2%
N =207
Integration

Percentage of student responses regarding the kinds of information concentrated on while engaging
in integration kinds of activities.

Details/ Definitions/ Main ideas/
facts terms principles Other
% Yes 52% 46% 71% 2%

N =170




[Table IS Memory augmentation activities students engage In fo help remember
information while studying,

Test Preparation context.

Focus of students’ memory augmentation level by cognitive level of the study
hierarchy.

Concentrated on  Concentrated on Concentrated on  Concentrated on

remembering the remembering the  remembering remembering how
ic meani i ri lationshi inf it er
% Yes 33% 68% 36% 12% 7%

N=110
The percent of students who indicated how they tried to remember the
information.
Repeated info Put info in Made up story/ ~ Made up chart,
rd-for-wor di

n T
% Yes 44% 61% 15% 15% 13%
N =110
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: Reviewing for the test

_ How accurately do these statements describe
3 what you did while reviewing for the test outside of
fclass?

' , w) While reviewing for the test outside Jf class, | concentrated

on getting the basic meaning of the information.

While reviewing for the test outside of class, | focused on finding the important
material.

While reviewing for the test outside of class, | related ideas to other ideas
presented in the reading.

While reviewing for the test outside of class, | applied the material to things
outside this course.

Not at ell somemshat Like me  Very muck
Like me Like me Like me

SCREEN 1
FIGURE TWO.

Reviewing for the test

How accurately do these statements describe
what you did while reviewing for Lhe test outside of
class?

While reviewing for the test outside of class, | concentrated on getting the basic
muanino »f the information.

* While reviewing for the test outside of class, | foecused on
finding the important material.

While reviewing for the test outside of class, | related ideas to other ideas
présented in the reading.

While reviewing for the test outside of class, | applied the material to %.ungs
outside this course. ;

Net at all Some'what Very rf;uch

FIGURE TWO.




oy Eewewgform.test

You 1ndlcated that whlle reviewing for the test
outside of class, you concentrated on finding the
M important material. What prompted you to find the
B important material?

[0 Features of the material like headings, outlines, lists, or
boldface print.

[J The teacher told us to concentrate on finding important material
[0 The teacher hinted that we should find important material.

[J | could teli from the text, handouts, or study guides that |
should find the important material.

[J | used my own judgment in deciding to find important material.

[J other —___(Fi1l in your alternative)

Nz2ut Question

SCREEN 3
FIGURE TWO.

Reviewing for the test

When you reviewed to find the important
material, what kind of information did you
concentrate on?

[J Details or facts.
[J pefinitions or terms.

[T Main ideas or principles.

[] Other (Fill in your alternative)

Ne#t Question
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